
  #2.8 Learning Strategies Instruction:  

The Key for Students with Learning Disabilities 

 

 

Scenarios 
Scenario 1: Three weeks into a new semester, Sam has made an appointment to discuss some general 

concerns with feelings of being overwhelmed by his class schedule, responsibilities with student 

government, and a part-time job (on which he depends to cover school expenses). Specifically, Sam is 

beginning to panic, due to issues of time-management and organization--not knowing how to prioritize 

and plan. In fact, it is not uncommon for Sam to be working until at least 2:00 am on a daily basis. 

Luckily, this lack of good processes hasn’t impacted grades or attendance yet, but Sam is feeling the 

strain and worries this pace cannot be sustained much longer, especially with midterms and upcoming 

student government projects for which he has responsibilities. 

Scenario 2: Pat, a long-standing student with the disability office, is enrolled in a humanities based 

course this semester. Due to with reading comprehension difficulties, the text heavy course is proving 

difficult. Pat is having trouble completing the readings, and often must reread portions (and at times 

pages) as he doesn’t remember what was read. Additionally, even with alternate format versions of his 

texts, Pat find himself struggling to recall the material and make sense of his notes.  

Scenario 3: Jordan is a student with a processing disorder, and is concerned with her chemistry 

course. Jordan struggles to keep up while the instructor lectures, and take accurate notes.  The professor 

speaks quickly, and projects sample equations and formulas to illustrate what is being discussed. Jordan 

is finding she has gaps in her notes and is missing important aspects (not in the book) that her peers 

seem to be gathering. In fact, she points to several instances where something in her notes ends abruptly, 

as if she didn’t complete the thought. Jordan can’t explain exactly what was happening in those 

moments, but says she rarely feels she “hears” what is being talked about because she’s more worried 

with getting everything written down. 

Scenario 4: Max is a 1st year student with working memory deficits. Max states he does “pretty well” 

on his assignments, projects, and papers, but has been getting low marks on in-class exams, even with 

his extended time and distraction reduced testing accommodations. Max feels because he understands 

the material when reading and completing homework, and should be doing better on tests. When asked 

about his study habits, Max says he’d never had real strategies in high school, nor did he remember 

particularly studying much, but now at the university he prepares for exams by “re-reading notes over 

and over” until he thinks he can remember.  

 

1. Where do you begin the conversation with this student? 

2. What interventions might you apply to the situation? 

a. What particular strategies may be applicable? 

b. Might there be a specific tool to assist in utilizing the strategy/ies? 
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